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Reading Comprehension Introduction

The meaning of text does not reside in the words on a page — meaning is constructed in
the mind of the reader. According to the Reading Next report, “Very few older struggling
readers (between fourth and twelfth grade) need help to read the words on a page, their
most common problem is that they are not able to comprehend what they read”
(Biancarosa & Snow, 2004, p. 3).

Proficient readers actively use a set of comprehension strategies to help construct meaning
as they read (Keene & Zimmerman, 1997). Struggling readers typically do not approach
reading in the same way as proficient readers. Struggling readers are less aware and have
less control of their comprehension processes when reading (Baker, 2002). There is good
evidence that struggling readers can improve reading comprehension skills by learning the
strategies of proficient readers and putting them into practice (Dermody, 1988).
Read:OutLoud technology helps struggling readers learn research-based comprehension
strategies and turn these strategies into habits through guided and independent practice.

There are a number of strategies the National Reading Panel recommends as having good
scientific evidence to increase reading comprehension. However, even after Durkin’s
landmark study (Durkin, 1979) on comprehension instruction, there is not enough time
dedicated to comprehension instruction today.

Durkin observed that within reading classrooms, only 28
Figure 1.1 Durkin, 1979 minutes (0.63 %) of 4,469 minutes of reading instruction
were devoted to comprehension instruction. Many teachers
— 28 minutes (0.63%) devoted | 40 not have sufficient time to spend with struggling readers

to comprehension instruction| who need individualized support. Read:OutLoud’s
instructional technology reinforces comprehension
instruction by teachers and gives students more time to
independently learn and practice the reading strategies of
good readers and turn them into habits. Instructional
technology allows students to spend more time
meaningfully interacting with text than using traditional
instruction methods only (National Reading Panel, 2000).
This is significant considering 70 % of middle and high
Total = 4,469 minutes of school readers need some form of remediation for reading
reading instruction comprehension struggles according to the Reading Next
Report (Biancarosa & Snow, 2004).

Struggling readers who are given cognitive strateqgy instruction show significant
reading comprehension improvement over students trained with conventional reading
instruction methods (Dole, Brown & Trathen, 1996).
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Read:OutLoud is an accessible text reader that

|1| 14, Fasturm or Main ldet 1

S|yt provides access to electronic textbooks and other

core curriculum reading materials. It features
high-quality text to speech and study tools that
help students read with comprehension.

Reading Comprehension Research

The National Reading Panel Report (2000) identifies eight categories of comprehension
instruction that have firm scientific evidence for improving reading comprehension.

1. Story Structure - Readers learn to ask and answer who, what, where, when and why
questions about the plot, and in some cases, map out the timeline, characters and events
in stories.

2. Comprehension Monitoring - Students assess their understanding during reading and
repair problems in understanding as they arise.

3. Graphic Organizers - Readers represent graphically (write or draw) the meanings and
relationships of the ideas that underlie the words in the text.

4. Question Answering - Readers answer questions posed by the teacher and make
inferences about concepts in the text. Students are given feedback about their answers.

5. Question Generation - Readers generate questions about who, what, where, why, and
how pertaining to the text.

6. Cooperative Learning - Readers work together to learn comprehension strategies in the
context of reading.

7. Summarization - Readers identify and write the main or most important ideas that
integrate or unite the other ideas or meanings of the text into a coherent whole.

8. Multiple Strategy Instruction — Readers learn to use a set of reading comprehension
strategies at appropriate times when needed.
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Figure 1.2 Marzano, Pickering, & Pollock, 2001
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Categories of Instruction

Figure 1.2 shows the average student achievement gains made through the listed categories
of instruction in over 42 studies (Marzano, Pickering & Pollock, 2001). This study identified
instructional strategies with high impact across a broad range of student ability levels and
ages. There is good evidence that these strategies have substantial impact even when
compared with more traditional methods such as setting objectives and providing feedback.

On the following pages you will find more detailed information on how SOLO and
Read:OutLoud support these research-based reading comprehension strategies and how
these strategies are used across the curriculum to become reading habits. Students apply
these habits to improve comprehension as they read grade-level literature, science or social
studies texts across the curriculum.

“Technology is both a facilitator of literacy and a medium of literacy. Effective
adolescent literacy programs therefore should use technology as both an instructional
tool and an instructional topic”(Reading Next Report, 2004, p. 27).

Copyright © 2008 Don Johnston Incorporated 3
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Story Structure

Narrative Text

Awareness of story structure allows readers to ask and answer who, what, where, when and
why questions about the plot and in some cases map out the timeline, characters and events
in stories. “Story Structure is a procedure used extensively in reading comprehension of
narrative texts. There are 17 studies over grades 3 through 6, about one-half of which were
focused on poor readers. The success in treatment is more frequent with poor or below-
average readers” (National Reading Panel, 2000, p. 4-45).

Treasure Island Supported Reading Guide
by Robert Louis Stevenson
) I The Setting
Chapter8  Atthe Sign of the Spy-glass -3 litile tavern®
WHEN | had done breakfasting the squire gave me a note “at the sign of the Spy-glass,”
addressed to John Silver, at the sign of the Spy-glass, and told me | Time
should easily find the place by following the line of the docks and =

keeping a bright lookout for a little tavern with a large brass

telescope for sign. |set off, overjoyed at this opportunity to see

some more of the ships and seamen, and picked myway among a 1 TTE Charamfs

great crowd of people and carts and bales, for the dock was now at Long John.

its busiest, until | found the tavern in question. £f close by the hip
‘.. “he carried a crutch,”

It was a bright enough little place of entertainment. The sign was 0‘

newly painted; the windows had neat red curtains; the floor was (W)

cleanly sanded. There was a street on each side and an open door v E g The Conflict

on both, which made the large, low room pretty clear to see in, in

spite of clouds of tobacco smoke. I The Resolution

The customers were mostly seafaring men, and they talked so loudly q

that I hung at the door, almost afraid to enter. \Q,

As |was waiting, a man came out of a side room, and at a glance | . \E%‘

was sure he must be Long John. His left leg was cut off close by the \>

hip, and under the left shoulder he carried a crutch, which he

managed with wonderful dexterity, hopping about uponit like a bird.

He was very tall and strong, with a face as big as a ham—plain and

I

Based on Story Map by Beck., I. & McKeown, M. (1981). Developing questions that promote
comprehension: The story map. Language Arts (Nov/Dec), 913-918.

Supported Reading Guides model reading comprehension strategies to help students approach
text strategically. These guides can be used in conjunction with any text across the curriculum to
help students build reading habits within the context of their content area coursework.

Read:OutLoud provides story structure Supported Reading Guides, which assist the reader
in identifying main constructs and retaining them within the nodes of the outline. This
outline forms a mental representation that can be arranged and modified to clarify
understanding. This methodology is supported by van den Broek and Kremer (2000) who
explain, “When reading is successful, the result is a coherent and usable mental
representation of the text. This representation resembles a network, with nodes that depict
the meaningful relations between the elements.” Story structure Supported Reading Guides
help students develop a fundamental understanding of text architecture. Repeated use
while reading helps students internalize these structures, which become effective reading
habits over time.
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Informational Text

Text structure awareness builds understanding in both narrative and expository texts.
Just as well-constructed narrative text consists of a predictable structure, so does well-
constructed expository text.

w' Read:Outloud - [Ben] - [Untitled document 1]

L@ 2] 2] 212 K] Uli][a]»
Untitled document 1
Litf | EMy Topic

Eﬁrcst éoﬂservat_i.on | Fwe can compare and contrast people, objects, ideas, or events. Cho
d John K. Francis

-Look for the ways they are alike and the ways they are different.
¢ permission -Click the Notes tab. Follow the directions to write notes about the two '

lobe In a ring around the [ 1. vnat two things Will you compare?

, ranging from lush | will compare the tropical rainforests with the savanna.

1ing millions of species of
pitre 2. Feature or Main idea 1
ce covered some 15.3 billion &l

ive been cut at a rapid rate to E= Productivity of plant species
in their many valuable

3 What is the same?
) million acres of tropical

E= Blodiversity Is high In both tropical rainforests and savannas.

What is different?
rainforests are in Brazil, _
itation generally exceeds 60 = Tropical rainforests typically have tall leafy trees.

s high as 400 inches (1000
e world's most productive of
ver 200 feet (60 m) in height

- Savannas feature a cover of perennial grass

s of plants and animals.

1al economy. These forests

loond swmm Iuiiw olamis mmentniom

5. Feature or Main Ides Students add, delete and
Ylogical value, but tropical T Whnat Is the same? rearrange information to clarify

| and build content understanding.

Based on Comparison/Contrast Organization Form by Englert (1991). Making writing strategies
and self-talk visible. Cognitive strateqy instruction in reqular and special education classrooms.
American Educational Research Journal, (28), 337-372.

When successfully comprehending informational text, proficient readers address the text’s
overall organizational structure while being cognizant of the internal structure of ideas
(Anderson & Armbruster, 1984). Read:OutLoud increases awareness of organizational
structures and guides students through common informational text structures. When
students are guided through a text’s underlying structure, they improve their understanding
and retention of key ideas (Ogle & Blachowicz, 2002).

Students who become aware of text structure increase their ability to think about and
manipulate the concepts within the text structure. This leads to deeper comprehension of
the subject matter. The common text structure “compare and contrast” featured above
shows how this framework is imbedded in Read:OutLoud. When a student learns to
compare and contrast, it has been found to have the biggest impact in overall achievement
gains over many other instructional techniques (Marzano, Pickering & Pollock, 2001).

When struggling readers
better understand the
structure of narrative or
expository text, they can
approach the text with
procedural knowledge.

Copyright © 2008 Don Johnston Incorporated
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Struggling readers learn
to identify when their
comprehension breaks
down and when to repair
their understanding.

Comprehension Monitoring

Qoo

Ancient Egypt.asn

[FAncient Egypt

Pyramids & Tombs f

When a pharaoh died he was buried in a tomb designed to protect his
body farever. This tomb was called a pyramid. The theory behind the
tomb was that if & pharaoh's body were destroyed, his Ka (soul) would
have nowhere to go and would die. If his Ka died, he would not be able
be united with the sun. This in turn would cause the gods to become
angry, and they would no longer protect the land or people of the
pharaoh. At legst, this is what the pyramids started out to be. They soo
became not only a final resting place, but a symbol of power.

The first pyramid bullt was for King Djoser. This pyramid and a few after
were called Step Pyramids. These pyramids had steps from the top to tl
battom. This was supposad to represent a gigantic stairway for the king
climb to join the sun god in the sky. it was during King Sneferu's reign o
power that the true pyramid, with smooth, sloping sides was buill. This
pyramid was to represent the mound upon which Amun-Re stood to call
the other gods and goddesses. These pyramids were built with winding
passageways, false doors, and walls of granite. Most of the pyramid, |
howsver, was solid. The actual entrance to the burial tomb was disgulse
lo look like the cuter surface of the pyramid. All of these precautions we
seemingly in vain. By around 1000 b.c. grave robbers had ransacked
mast, If not all, the pyramids.

ROL File Edit View Insert Outline Text Speech Teols Window Help = ey
i) i@ Read:OutLoud - [Sheryll]
) @B | 'RIT . R ] N ]Fd 2 22K A A

FWhat do you already know about..
What | Already Know
= | already know
I Scan the article looking for words....
| After you scan the article, ask...

T My Prediction
| think the article Is about

s

would you like 1o leam about...
'T What | Would Like to Learn

| would |ike to learn

I Mow read the article aboul...

F Fyou find an answer to your...
I~ What | Learned

- What were tombs used for?..
3 f—

| Supported Reading Guides

direct students and guide them in
‘ their comprehension monitoring.

Based on KWL + by Blachowicz, C. & Ogle, D. (2001). Reading comprehension: Strategies
Sfor independent learners. (pp. 108-111) New York: The Guilford Press.

Comprehension monitoring requires students to assess their understanding during reading
and repair problems in their understanding as they arise. With Read:OutLoud, students can
independently link comments to prompted questions within the text or one of the included
Supported Reading Guides, which directs students and guides them in their comprehension
monitoring. Cognitive awareness is built as students add information to their Supported
Reading Guide and organize information to clarify their understanding and repair
breakdowns in their comprehension.

Trabasso and Bouchard (2002) analyzed 20 studies on comprehension monitoring and
found that “Readers who were trained in comprehension monitoring improved on the
detection of text inconsistencies, on memory for text, and on standardized reading

comprehension tests” (p. 179).
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Graphic Organizers

= Ancient Egypt

‘E‘ Pyramid Cnarac!erlsllcs‘

B Size B age
The Great Pyramid Is The base covers the The pyramids were built
the height of a 50 story area of 10 football between
skyscraper! fields.

With graphic organizers, readers graphically represent the meanings and relationships of
the ideas that underlie the words in the text. “The main effect of graphic organizers appears
to be on the improvement of the reader’s memory of the content that has been read”
(National Reading Panel, 2000, p. 4-45). Students view their Read:OutLoud Supported
Reading Guides and any information they add in a graphic organizer representation. This
graphical representation directly matches the conceptual mental representation. “When
reading is successful, the result is a coherent and usable mental representation of the text”
(van den Broek & Kremer, 2000, p. 14).

Trabasso and Bouchard (2002) reviewed 11 studies that used graphic organizers. They
Jfound that “teaching readers to use systematic, visual graphs in order to organize ideas
benefited readers in remembering what they read and improved reading comprehension
and achievement in social studies and science” (p. 179).

The Scientific-Based Research Underlying Read:OutLoud®

Seeing information as

a graphical map
representation improves
recall of key concepts
and the relationship
between key concepts.
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Question Answering

lemn -  Read: _GELnud —.E.th] [Antient Egypl. asn] =]
aw
AEDERNECEG _-r sl 2] 2] 2|7 ][UM] & s [=]mE]
onoon Ancient g_mgp_( 50
[T MEvans.atf | || Ancient Egypt
Pyramids & Tumhs !p - What do you already know about pyramids...
What | Already Know
= I already know
- Scan the article looking for words. Look for...
When a pharach died he was burked In a tami designed to pratect his g
body forever, This temb was called a pyramid. The theery behind the After you scan the article, ask yourself “What...
tom was that if a pharach's body were destroyed, his Ka (soul) would My Prediction
have nowhere to go and would die. If his Ka died, he weuld not be able to
be united with the sun. This in turn would cause the geds to became E ==/l think the article |s about
angry, and they would no longer pratect the land or peaple of the
pharach. At least, this Is what the pyramids started out to be. They soon [-What would you like I laarn about pyramids..,
became not anly a final resting place, but 3 symbol of power, r What | Would Like to Learn
The first pyramid built was for King Djoser. This pyramid and a fewafter =51 would like to learn
were called Siap Pyramids. Thesze pyramids had stepa from tha top to the | Now read e articie abaut Pyramids &
batiom. This was supposed 1o represent a gigantic stairsay for the king to
climb 1o join the sun god in the sky. & was during King Snefaru's reign of | Tyou find an answer to your question, click...
power that the irue pyramid, with smoath, sloping sides was bullt. This s Whal | Leamed
pyramid was to represent the mound upon which Amun-Re stood to call atlLeam
the other gods and goddesses. These pyramids wene bulll with winding [FWhat were tombs used tor? Double-click. ..
passageways, talse doors, and walls of granite. Mast of the pyramid. 5 o
however, was solld. The actual entrance ta the burlial tomb was disguised i
10 0ok ke tha outer surface of the pyramid. Al of thase precautions werne What is the theory behind the tomb ?
seemingly Invain. By around 1000 b.c. grave robbers had ransacked | Double-click *theory behind the tomb". Use
mast, If not all, the pyramids. tha yellow marker to highlight the answer and
put it in your outling balow.,
The largest, and most famaus, pyramid Is the Great Pyramid located in 2 4
the Giza plaleay, near Gairo. ThIs pyramid was Dullt for the pharach Wiaory: benind the' toms
Khutu (Checps). Over two million blocks of limestone were used, and i - Who was the first pyramid built for? .
took over twenty years to bulld. The base of the Great Pyramid covers the fipst i
size of almost ten football fields. Even wih their primitive tools, the pyra
Egyptians cut the base so that it misses being perfectly propartioned by «|| |- Describe Step Pyramids. Double-click "Step..
only a few inches, They also cut the cuter and inner blocks 0 precisely = = “Step Pyramids® ;
— — — — — | Lwimat and uhare fe the tarmast_moss famens [T

Question answering instructional practices provide a framework by which readers answer
questions posed by the teacher and make inferences about concepts in the text. Question
answering is at the heart of knowledge retrieval and forms the basis for most classroom
instructional practices (Marzano, Pickering & Pollock, 2001). Supported Reading Guides
contain questions to guide students as they read the text. They can also be customized to
give a variety of cues and questions to support any classroom text. In Read:OutLoud,
students can highlight information related to the answer with the eHighlighter or they can
write a note with their own summarization of information that relates to the question.

@ Trabasso & Bouchard (2002) analyzed over 17 studies on questioning and answering
Struggling readers learn to

apply their comprehension
to answer problems and
understand question-answer
relationships.

and found that “instruction of question answering leads to an improvement in memory
Sfor what was read, in answering questions after reading passages, and in strategies for
finding answers” (p. 181).

8 Copyright © 2008 Don Johnston Incorporated
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Question Generation

@ ROL Flle Edim Wiew Insert  Outline Text Speech Tools  Window Help $ M o = TueT19AM |
'.Gﬂ.ﬁ R ——— & Read:Cutloud - [Sheryll] - [Saturn KWRL.asn] 1|
eoeas Az a2 ns st M]als]2] 2
2D Saturm KWRL.asn
Hooo Question 1 i | KWRL
What is Saturn's atmosphere made of? working in Read:OutLoud. Fill in the
Where is Saturn located in the solar system? Mhat T KNOW (er think | knew)

The Real How long does it take Saturn to travel around the Sun?
’ Who was the planet Saturn named after?
i il 1 il | k...,

ORE you read about something new, fill

-]

- |

| knaw...

hat IWANT to find out

e car saa Samns rings a1 | DRE you read, wrile your questions...

Cluestiar 1
In 1670, Galileo used & new il -
Saturn. When he viewed the g E
sirange. He thought he saw ih Qluestian 2
of twa litle stars. He knew they ]
I turned out that Galileo was | )
Sclentists have been learning Question 3
NASA's Gassini spacecraft will 3
‘ % 1| ‘ r 4) ‘ > | Ml {#nat RESOURCES will 1 usa?
 sburce Is a place whera you wil geL..
" @ [ Cancel ) : _
= *——— de where you can find information. ..

Resource 1

T Resource 2

a vl

Question generation is a strategy whereby readers generate who, what, where, why and
how questions while reading the text. Readers use these questions to confirm or reject prior
conceptions and create new understandings. “The strongest scientific evidence was found
for the effectiveness of asking readers to generate questions during reading” (National
Reading Panel, 2000, p. 4-45). Read:OutLoud facilitates question generation by (1) cueing
students with questions that help create mental connections with the text, (2) supporting
students with Supported Reading Guides such as KWL and KWRL which prompt students to
make text connections and (3) providing note-taking, highlighting and organizational
frameworks where students can generate questions and test them against the text. This

type of question generation requires students to actively engage in the text and have a clear

understanding of it. Struggling readers develop
active thinking habits while
reading, which deepen
understanding.

Students can ask questions, take notes or write personal reflections about the text.
“The process of explaining their thinking helps students deepen their understanding of

the principles they are applying” (Marzano, Pickering & Pollock, 2001, p. 105).
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Summarization

erad ‘OutLoud - [Ruth] —lUntltJed document 1] =

o

®I®|O|B|~9IIIJ 49| <[ (U] [ 2200

Untltled document 1

(Ralnforestatarento] Bty Topic
A Student Guide To Tropieal Forest Conservatien | Ean O SImTAE DoNMEon ot iRl Yol o
J.Louise Mastrantenio and John K. Francis L DURING reamng
Porti: f bexd d by
(Portions of text used by permissian) b Step 1: Read the first two sentences of the first paragraph..

F Step 2: Click on the yellow “FACTS" subtopic. In your...
- Step 3: In the note under the yellow “SUMMARY™ subtopic, ...
Write the MAIN IDEA of the first paragraph
=
Find FACTS about the main idea
Write a SUMMARY of the paragraph
=

JJ| | I-Step 4: Follow Steps 1, 2 and 3 for every paragraph in your.

g FHINT: If your text Is longer than three paragraphs, add new...
‘Write the MAIN IDEA of the second paragraph
Tha worlds topical forats circls ths glabe in 4 fing amund the Equalor. Thay ars sipssingly =
divers, @Nging ¥om lush rain foreds 10 dry end T species of glanis Find FACTS about the next main idea
o e Yhourii foro Gt et s 16 3 EME et oEimn I TRkt i o hekaiory gy
have been cut st & rapid rats o maks mom foragriculiure and to abisin their many valuable Write a SUMMARY of the paragraph
products Between 1385 and 1830, 210 million aces of topical foress were desioyed. E
Tha largeet remairing amasof fopical min forasars in Brmzl, Congo, Indonasia, and Malaysia
Pracipitaion ganerally excesdsB0 inches (150 cm) per year and may be as high as 400 inches Write the MAIN IDEA of the third paragraph
(1000 cm). Lowdand ain forests are amang the world's mas productiva of plant commuriities. Giant
tree= may tower 200 fest (80 m)in beight and mpport thousands of other peciesof plants and =
animals. -
Al forests have both ic and jical value, but trapical faress am especially imporantin Find FACTS about the main idea
global sconamy. Thase farests cover lass than & percent of the Earth's land area, bul they cantain Write a SUMMARY of the paragraph
the vast majority of tha wordd's plantand  animal genetic resources. The diversity of life iz
asanishing. The onginal forstsaf Puerta Fico, for exampls, contain mor than 500 species of =

trees in 70 betanical families.
rAFTER reading

F Step 5: Send your assignment to Draft-Builder. Click the...
= [l Unassigned Notes

Al

<irf

Add Outline ({r#0)

When summarizing, readers identify and write the main or most important ideas that
integrate or unite the other ideas or meanings of the text into a coherent whole. With
Supported Reading Guides, students are guided to identify important concepts and
supporting details. Read:OutLoud makes this process easy. As students read, they identify
important information within the text, which they add to their Supported Reading Guide.
Students can organize information within their Supported Reading Guide to create an
informational outline. This process helps students clarify their understanding.

Analysis of six independent studies showed an average gain of 34 % in achievement scores

X . . resulting from summarization instruction (Marzano, Pickering & Pollock, 2001).
Struggling readers identify

important information and “Instruction of summarization improves memory for what is read, both in terms of
recall textual concepts. Jree recall and answering questions” (Trabasso & Bouchard, 2002, p. 182).
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Multiple Strategy Instruction

|h a8 % Read:Outloud = [Ruth] = [Untitled document 1] (=]
@‘@.BI ] Lal Ll N | | FYY o . Jhﬂ_‘ |
S Add Outline |
oo
Add Outline Template:
Eﬁlﬁr — SE—— o pate I~
Compare Contrast General.opt 04/13/05 |
DRTA Fiction ReadOutLoud.opt 09/01/08
'DRTA Nonfiction ReadOutLoud.opt 09/01/05
Determine Impor...ReadOutLoud.opt 07/11/0%
KWRL.opt 04/13/05
Questioning 5tr...ReadOutLoud.opt 07/11/05
5Q3R DraftBuilder.opt 04/13/05
Story Map.opt 04/13/05 L
Summarize Nonfiction.opt 08/03/05 1+
\Summarizing Narrative Text.opt 08/03/05 I
Preview: Description:
The wond's
el Reading
e This outline template uses E
The tam e the Directed Reading &
“J.“":':“,“T: | What wil | |eam?| B aj| Thinking Activity (DRTA) to
Bramal orl| encourage active reading of
it nonfiction. BEFORE reading,
plieb Text that shows m| | readers preview the text and |_
trcuin 7o | | _nra_cll_ct[c:ns_?;er_g ril| make predictions. DURING |4
e 41* || and AFTER reading, readers ¥
o
Al Ourding (MO}

The purpose of multiple strategy instruction is to train readers to use a set of reading
comprehension strategies at appropriate times.

There is very strong empirical, scientific evidence that the instruction of more than one
strategy in a natural context leads to the acquisition and use of reading comprehension
strategies and transfer to standardized comprehension tests. Multiple strategy instruction
facilitates comprehension as evidenced by performance on tasks that involve memory,
summarizing, and identification of main ideas. (Trabasso & Bouchard, 2002, p. 184)
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Dole, Brown & Trathen (1996) found that learning and Figure 1.2 Dole, Brown, & Trathen, 1996
applying strategies has more significant impact with at-risk Average Test
students taking comprehension tests than other traditional Performance
methods including: (1) following instructional guides in the 20—
basal reading program and (2) teaching story content (key 19 -
vocabulary, concepts and related ideas). In addition, they
found good evidence that strategy instruction has long- 8-
term effects. Seven weeks after strategy instruction ended, 17 -
students who learned to use strategies exceeded
comprehension performance of those who were instructed 1o -
through other methods. These students showed learning 15 -
transfer in self-directed strategy use.

14 -

13 -

12 -

mn -

10 —

00&“& @ﬁ 4
o °
Categories of Instruction
Note: maximum test performance score was 30

Struggling readers
develop the strategies
they need to actively
think about concepts as
they read and approach
text most effectively for
understanding.

Read:OutLoud is structured to help students become self-directed in their use of multiple
strategies while reading. Students can quickly and easily choose appropriate Supported
Reading Guides among the multiple strategies presented. These strategies should be taught
one at a time and applied to a variety of reading tasks (Keene & Zimmerman, 1997).
Readers improve comprehension in Read:OutLoud by mastering a set of these reading
strategies and using them in the context of reading curriculum-based texts and the Internet.
Repetitive strategy will build reading habits, which generalize to other reading tasks.

There is good evidence that multiple strategy instruction is especially effective for struggling
readers. In a meta-analysis utilizing 16 different multiple strategy instruction studies,
Rosenshine and Meister (1994) found that the effects were large for good readers but were
actually larger for poor readers!

The National Reading Panel (2000) found that “when used in combination,
comprehension strategies produce general gains on standardized comprehension tests”
(vp. 4-51, 52).

Conclusion

The words on a page are constructed into a meaningful representation in the mind of the
reader. The National Reading Panel found a number of well-researched strategies, which
improve struggling readers’ comprehension skills. Read:OutLoud was designed specifically
to build these strategies in struggling readers. It does so by providing a framework where
students spend more time independently learning and practicing the reading strategies of
good readers and turning them into habits. Once they become habits, these reading
strategies generalize to any other reading task.

12
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Find the answers to your questions.

Watch a 5-minute product demonstration at
www.donjohnston.com/readoutloud
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